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ABS1FAC1 

CifferencGs in selected characteristics of black and 
'white fr'=»shnan applicants to th^ University of North Carolina 
Greensboro, a oredoniinart ly white university, were examined bsi.i:i 
data frcB the Student Descriptive Questionnaire developed by '•h*^; 
College Entrance Examiration Board. Background characteristics, 
special reeds, e xtr ac uril ^ ^1 ar activities, and special ability ^.n^^.s 
of the follcwir.q study groups were exanined: 991 admitted and 
enrclled students, 86a accepted/no-show individuals, 380 rejectel^ 
individuals, ard 3 , 393 prospc^ctive applican-^s« Differences ir the 
characteristics of 226"^prosp€Ct i ve black applicants who '^l^cted to 
a+tend traditionally black universities and of 3U3 prospective black 
applicants who elected to attend traditionally white uni versi ti '^s 
were a Isc id==»n tit i^^d. Study results and implications of the findings 
ar«= disci^sspd. (SW) 
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AhSTHACr 

I etcrt'*i*K'<l ini.t«r<'Mt iu ihv rrc r u 1 tnn'tU of black «i t iidt'iU to prrdomi nam I y 

h/ic kKtoiUvl c!ui rncl. ft i M t 1 c ♦* , ^prclnl tUMMlfi, t ra-cur r 1 cu 1 /i r arilvltI«'M, /u)(l 
n|)4»clal abllily ar<'.iM of black and whiti* fr^'Hhrnor^ in n<\m\llvt\ arnl <M>rollr(l 

(NOl^n) v.ronp'- al a [)n'd(>m I nan 1 1 y wb i I r 'U)utf»«Mn unlvn^.ltv I'luollinv, .ipprtjxl- 
mal 1 y I ^ .000 sUnb-fU. 'i . 

ntlli/,iny' dat I from ib<' Studi^nt Dr r I pt. 1 vr Qur I onr^a i rr dev-l(>p(»d by tb*- 
Col Entnncc Examination lioard, s ij.\n I f leant 1 y different, cba rac t. c r i s t i c i; of 

black and wblLo applicants wt'r<' InrnLlficd witliin and amon>', applicant il; roups. 
DLfforoncos In t!u> cbarac tor i i c s of proscpct ivc black applicants wlio rloctcd t 
attend traditioiMlly black and traditionally wh i to (N=:343) in;j t i tvjt ions 

woro also idontifit'd and discussed. 



Atl ExfimlnMiloh of thr^ Dl f f«^ri*nct'i* tn li^ic k>J, round » 
S|)i»c la I Nroflr* , Bxt i n-Curr leu 1 or Act t v 1 1 lr« » rtnd 
Special AhlMty Artuiw of lUrtck nuA Wldtt: Frowlirnnn 
A|»f)l Icnnt 14 to n VnuUmlnniMly WMto Jnlvorwlty 

hUorr'it iu nucu <|iH*»itlomi ui tlir i'*'C ru t tmrtit of hUic<» Mtutlrntri on I rad 1 1 I onal 1 y 
whtto cam|MiM<'ri, t hr 1 r rrnclioruk to Ihiir camims i*x{)rr Icncen , and llu» dt»c I n lon-mak Imk 
prt^cosfi l)y whiclj minority 'UudonLn oloct to attoi^ti a traditionally whlto Insiliui. Ion 
luiM Intensified, f>a r t 1 cu 1 a r I y *n iho^e southern Mtaten Involved In t li<« development 
of state plans Huhmltted to the Def>artrTent of Health, Education, and Welfar(»*?i 
Office for Civil kl^htH which are <h;?*iKned t<; r^rju./f' ve5ili;-.e'- of racial pit>).«.reKa t I on 
In 1 n^U I tut lon-i of j>ost neconda ry education. 

In the Fall of 197^, 7')'. of the first-tlrr.e black fronhmen euro* led in the "ux- 
teen-campUM University of North Carolina (tJNC) !.y!itetn elected to attend one of th<* 
five traditionally black Institutions. As one of the states Involved In the Adam *i 
vyt, Kicharfisun case, the state* of North Carolina has developed a St ate Plan for the 
Furth*'r Elimination of Racial Duality in the Public Post^Secondary Education Systcrr.s 
which calls for increasing the [)roportions of blacks at all class levels c»nrolled at 
one of ttie eleven traditionally white insti tot. ions within the s i xt een-campos Univer- 
sity of North Carolina (UNC) system from the present 25% to 337- in l'^)82. In pro- 
pO!»in^; tills plan, the University jected a criterion posed by HEW which called for 
increasing the number of firs':-tinie 1)1 ack freshmen and transfer enrollment?; at tra- 
ditioh^illy white public institutions in 1*?81 by 150% over the Fall 1976 minority 
en ro 1 Imen t ba •-e • 

The general .jr^'a of rt-c ru i t '^'r n t of t)lack sL\uients has attract^Mi the intere**t 
of ri'searchers ft^r several year^*. For tlie period 1^^65 to 19 7h some "^28 re^u^arch 
articles related \n black students on vv. itf^ car uses were al>stracted by ScrLt 
(r>78)« Brown and Speller (in press) [)roviv]e similar information for whit<" 
stud«;"nts on black cam.puses, Tytncal of th » earlier studies of black students 
a 1 1 e nd i n t r ad i t i o n a lly black or t r ad i t i ona I I y wh i t e institutions is the Pro] ec t 
.'a lent orientati^^n wich focuses upon the co 1 1 e^e-^o ing cfioices of the very able 
\ black students (Blumenfeld, 1968). As predominantly white institutions of higher 

er|c S - ^ 



b<*v.an to fOcu'i ti|Min tin* n'^cllon^ dI 1^1 lok MtuiUMUn ihrir oxprrlrncrN 
^Winir ^%tu\ McCofcl, Woya, St'dUtcok, Mrtrit, ami tUookM, P>/'>), '^^m 

!f'C«Mlt *»lu<ht*'' h.ivi' iilnn tOcu^ird Mpim I hi inijitiC! <)! hu: r iuu^imI tninority I'fH II li.r -JiT o 
on ( n»it 1 1 ul 1 onn I utructv»r«Mi aru) (uocr^.Mr** (.rrirjNon, !0*»c'kh\iri» , (witnnofi, AtCf, 

Lar Ki'-nr .1 col led ton .'ftOrt'^ a*MK»cl^ittMi with tlu* Art-ii'nn Council on 

Kducit ion • s Cooporatlvr In*il i tut lona I KvvMwirch PruKrarn luivr producfd nprclal 
analy^'M of data rolatln/, lo th» clui r ac tr r I m t Ic n of black ntudont»i In pt o(lom I nant ly 
black and pr I'tlomlnan 1 1 y wbitr co ll(>'.ofi (Hayrr and tiorucb, 196'); fiayrr, \')72) . Y\u^ 
continuinK 'lorivs o£ annual roports in the American Council on Education**^ A nior i can 
Fr ***ibman; National Norms st^rir?* also produce's a ^rcat deal of data which an- pre- 
^ionti•d H^'parately for predominantly black and predominantly white colleK'""* ^Jnd 
un i VfT s 1 1 if s (A** tin, Kln^;, and Richardson, 1978), 

In addition to the analyses of data from large-scale data bawe ; . i i y data 

) 

have been analyzed from several institutional ntudle?; relating; to rh' - v 1 le/.e- 
>;olnK dec i« i on-mak Inj;.; process of minority and majority students (e.g., Fratt, 
Reicharci, Smith, Uhl, 19 77). Mos. directly related to the focus of this paper, 
however, are Lhe 'Studies of background charac t e r I s t ic fi of student?? reelecting pre- 
dominantly black or predomiu^inL ly white institutions whicfi have been coi. ducted 
by the Educational Testing, Service (.Centra, 1970 and liartnett, 1970). Centra's 
study sought to examine how the background characteristics, activiti'^s, goals 
and pi^rcepLlons of black students enrolled at 83 predominantly white colleges 
dbffcred from their wtilte counterparts. A major aspect of Centra's : tudy was 
the extent to which black and white students were involved in various extra- 
curricular activities. Hartnett*s study examined differences In SAT scores, educa- 
tional aspirations and plans to participate In college activities between black 
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thr puri)«*^jr ol rhi^i p.iprr 1m tf> riildffMin (hf^^r primary qur^tlfir»n: 

K WluU i I f i t *nt tit ( f «» r rtut i- , with rrK-i»"«i h^ckHroun*!, nprnl^tl ii^iMln, 

In t. h«» f>r^ ivit' v*pp!i(.iru, .hIm^ 1 1 i »Ml-no Mtiow, i^ruolU-fl »ii,'|>l icnnt , anil rr)<'Ct«*'i 

M I • 1 i ' int c. n t r .<(*r' 1 <• V 

^'A. For \f\nck >ri'»i}rni(> UNC-c; .ippllcaritM, wfuM 1 1 i t tcv'in r <1 1 f 1 1* trru:*- s , wHli 

iirvnn, ••)ci*»t In t h<» tllft^Ti-nt af^pl leant ^routJ'^V Art' tlir»a' ti 1 f < vrmcrs ilno I ovnul 
for whltr stndfnin In t\\v tiifli»r<nt Jippl iconi groups? 

2iSm In what ways avo bhick appHciint'^ In tho <'nrollrfi 4jf>pl leant i.'.ruup ifltfiTont 
from black applicants In the other ihrer appl Ic^mt roups/ 

3« What slv»n if leant differences: witli regard to hackK'^ound, special !,eed*j« 
extra-curricular activities, and special ability arear* rxlr.t between black appllcantn 
In the four UNC-G applicant ,i.>,roup«i who choo^it- to enroll at >ru' of tt-n traditionally 
white UNC Institutions ^nd those who choo***' to enroll a!, onr of tlie five traditionally 
black UNC Institutions? 
METHOD 

In<it riiment 

The Sttident Descriptive Quet^t ionna I re (SDQ) Is co*.ipleted oach y««ar by lii,«:h 
school students wher they n^Rlster for either the Scholastic Aptitude Tests (SAT) or 
the Achlevr^ment fe^Jt*; developed by the College Board. At J\v time they re^'ist<'r 
for the SAT or Achlevem^^nt Tests, students may desii^nat'- a« many as thrre collt»^;f^ 
or universities to whonj their test scores and responses to the 63 I tens cons t i t ut i n>* 
the Student Descriptive Oues 1 1 onna 1 ro may ho sent without additional char>^.e to the 
stuf^«»nt. 



rhr 1 llrtiiit» ni^V <Uv|t|cnt Ittlo fnvir f*i:ilt1 c^rrrtoJ I ) ]i^^i^SJj,^.^iJji^ 

Itl^HCilt M^K , type \\\^\\ nctvsn^l i«l!rtul«M|, U: ) t y|n' tif lii>jjl eschuul 

< J) 1^ < «• f f*iu: t-- for Hvlt)^/-. {\\ Cokm] viM<^ut4 tM,,)j^}i- m*-^ rrnifjr'tu;*' li<r» I ! » KV) \n\iv^x n 

wllh fi^^'^aii! l<i t»tlvu'/i ? i I Of vi>C'a I I otu> I <,;t»un*U' I in** , ' r ov i ti^ m^tl ln-nuil tc^» I 

rt*jt<ilnK I H I *i » vr 1 «>}> I f^i; \f,\yKn\ nt»i4y hat)i?^3, ,4t><t/*^r l^npr i>v i tn*. wrlM.iK »KUllti»'n; 
i 1 ^ pirt IfMjNtt ion in ht^h "tcttoo! /uul intont \i> |>n r t i cl p^H r 1 n ct> II r^*r ^ic t 1 v i t h*r»^ 
Huc \\ i\ n i n t r r hi> hi ^ t i c , In* • *>mu r 1 , or comr un i t y n t \\ 1*1 1 c ; r t l»n i c a 1 I y ut r ,h; i U y 
h^iNicI ^KTlvlttis or or>.;(i«i i /at, i on ; Jourfiali-im, d«4»;it ing or liratt.a? ic 4C t i v i t . in ; 
-trt , tTttj^tc, or prrjirolms iona 1 or tlfp^irl riit-nt a I clvib-* rrlatit^K ^"^^ -.t, ijd»'n? ' n 

'ruilor; rf'li^;loiin ;ic t 1 v 1 1, i -i or orw^n i i' n^i ; ^^ocitl cIuNh or cortsruuUty or i ♦^^♦t i»;»n*} ; 
*ind/or stii<if*ni: ^'.ovir'rT\rr>«/ni ; and iU) h < * I f - 4 n u • n h n t ^ o f a b i 1 i t i o s r « y I a t i v I o < • r r n 
in ttir lollowlnjH^ an.i'^.: acting, .ihilily, nrti .v.ic 4t>ii..ty, /ilhlcllc /ihlUty, crei^ 
livf writ Hir. ^ ►.^♦'tt in^'. tlonn w*th otlu;r:i, !t*.»iicr nh , |> »M>liity, rn.iihfTJil c.il ..Hilir 
rrtrch.in ic .1 1 nihility, 'riisiC'il ability, ".iil*"^ <ibMiiy, of>Mni/in^'. wotk, •^ci**nlifi^ 
ab*litv, '^po^iTi *»xpr«' '^flon, .in<i wr i ti-n ox(>re*^*^i ion. 

In r)rd«»r to pf-r?"ut fnrtbi^r in.iIysos ^inft Elnkinv* of SIX^ ij;it a ^*it!i ol!>rr Insti- 
1 1 1 1 It) n .1 1 rl s 0 i>i 4 n ti s ( n j r c f * •» ♦ ^ j NC -< i * > f s t. < • <i t < > r c c c i v v i\ c urr.ii I *i t W r -i-x irtn 4 r y t . 1 f 5 <• 
wi*!i **oc i a I *<rcurity nvinbtT iM»'nl I f IcvU i<;n fro-n the Colli ^e Bo.ird. It^ clu>c>sln*'. 
this *%rtlon. rrMpt>nsos to ct»rtain confl<bMUial ir, weri* not riadi^ .1 v i i 1 .it> I x,m 
UNC-(., incl^iinv*. pnr«Mit*<- irvrl of c-tiMcat ion , t hn^ nu:".' cr of d«'^'<*nd« n < *- in t b*- 
r ">n(lrnt * «» family, numt>er of dipv/Hii^nt s in tbr fanlly s t?- u It .inotm*; I v fnr^*llrd 

' x\ cr>11<n;o and an o«tlrnaTe of parental incc>?r,<». 

ERIC * 



M>r >3:r|tf',p I i» .^ir\Al<^ui^ t<>t iUr Pill U^^■*^\^ru^u ii^^^r, .^i \\,t^ t'nivrf^-liy 

^-.Jt^i'lW t Hi* f i c»n H^.i*jf4 * > i.nnf .Hfto I he tiAtt'':^! , nv,,.«« i »ithj. I t <^ SrjiOta f*.f t'^if/^^M i K^'- 
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j weT.- .i^!-sti<.,J !f!if .ll!'. nut ^n.'it f ici»Si<i.«- ;i? r:N'f:-f. In t(„- F.;i U t '< 



who.:, :>a:- r....;">n ^hu^lr! h.. ,M-r.t . hut Uu y -Hd n.>, c.r.p{-u- t },.• 

f<.rf„,i -.IT lieu Ion ( r.>ci-'iur.-, -u, ;h..t .-.r. ion-. <l..ct«lpn could h,- jj^ 

'.hotild h .. nrK«-a th.it in Cf,:>ner.in( l.'.r runuu-r in which I hr CoIU-ko ftn.-trd ft-gh..^ ; 

lt<* .^ii.i.Uc^nt <U>u t 4V4lUbU. to irii*t. itut tonn rhroush It*^ Surrr-.iry R.n.-.:;,rt '^.■■tvU--, 
th.- fNC~f. 4ppnc<*nt e n.gort»>H notrd -nbovt- or.- ffutuallv rHclu»ivr . In .,th.-r w m. ^.. 
it iin -ipfit lent .Tu .>,^th,it Iruil vid.i.t I S not c ■-X.-ad.-r.-d U, h.- in .u>y .-.ih.-r 

Xhf CEK» t.^pt- n.v/. In ^ linH.Ml nutuh.-r of ) n-.? ,inc«-n . c»nt.»ln "wtv M-.-irs 
r..cord for th»- .«m«. Individual. Tlil^ occurs If «n Imllvldunl ctwrlou-. tlu- SAT 
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Chi square was uned tc test differences in frequencies while analysis of vai iance 
was employed to' test differences in means. 

Table 1 indicates significant differences with regard to the characteristics 

of black and white applicants within the adTiitted and enrolled, accepted-no show, 

rejected, and prospective UNC-G applicant groups. Significant differences noted 

are within individual applircrant groups rather than among applicant groups tind are 
indicated by asterisks within each applicant category. 

A significant F_ value in the race column of Table 2 indicates that the mean 
of all the black applicant groupis and the mean of all the white applicant groups 
were significantly different. An examination of the columns which display the 
black and white means regardless of category indib^tes which group's mean is larger 
If there are major discrepancies in the conclusion between the two overal 1* black 
and white means and the black and white means within each* applicant^ category a 
significant value of for the interaction of race and category will result. 

For example, for mechanical ability, the significant F va lue (F=53.6, £<.00l) 
for race signifies a statistically significant difference in the total black group' 
mean (4.O60 and the total white group's mean (3.78). There is also a significant 
F^ value for the interciCtion of race and applicant category (F=2.67, which 
means that this difference may not necessarily pertain to all applicant categories. 
Upon comparing the means of blacks and whites for each applicant category, it is 
found that the black applicants • mean is significantly higher for all applicant 
groups, except for the rejected applicant category, where the means for the two 
races are not statistically different. Note that only a few variables have 
significant interactions. 

With reg2rd to background characteristics, the percentages of white applicants 
scoring 400 or above on the SAT Verbal and SAT Math tests were significantly higher 
than the. ' percentages of black students scoring 400 or above on these tests in each 
tipplicant group. For example, 78.67o of white applicants and only 45.67o of black 
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applicants In the admitted and enrolled category had SAT Verbal scores of 400 
or above* General ly , total SAT scores of 800 are required for admission at 
UNC-G with a Verbal or Math score no lower than 350* The approximately 227o of 
the white admitted and enrolled/ applicants and 5j7. of the black admitted and 
enrolled applicants who scored below 400 either had compensating Math scores above 
400 or were admitted through a special program for the disadvantaged. Table 2 
also indicates that the white applicants had higher mean SAT-Verbal and SAT -Math 
scores than black applicants. This held true within each applicant group. 
Approximately 5.87o of the blacks and 13.57o of the whites in the rejected applicant 
category had SAT Verbal scor^ above 400. 

The percentage of blacks who indicated they would apply for financial aid 
far exceeded the comparable percentage of whites within each ^Applicant group and 
serves to emphas^ize the need for substantial increases in financial aid funds as 
an integral part of minority student recruitment programs. Differences between 
black and white applicants with regard to the percentage of individuals who ranked 
in the top fifth of their high school class were found in the admitted and enrolled 
and prospective applicant groups with white applicants ranking higher. While SAT 
scores for the black applicants were lower, a higher percentage generally indicated 
they planned to eventually complete master* s or doctoral degrees. 

A problem for UNC-G,. which prior to 1963 was known as the Women • s ^College of 
North Carolina, is indicated by the fact that only 10. of admitted and enrolled 
black applicants were male, as contrasted with 23.57. of the white admitted and 
enrolled applicants. It appears that the institution's former image as a women*s 
college still has some effect on student recruitment, especially with regard to 
blacks. While significantly lower percentages of black than white applicants in 
the prospective applicant group had completed advanced accelerated or honors high 
school courses in English, mathematics, biological sciences, and physical sciences, 
there were no differences between races in the other three applicant groups. 
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Table 2 indicates that, regardless of .applicant group, white applicants 
worked significantly more hours than black apoHcants. The percent of applicants 
not working varied from forty to sixty-cix percent among applicant groups. 

Student Descriptive Questionnaire respondents were asked to indicate areas 
in which they may want to receive help outside of their regular course work. 
Table 1 also indicates areas in which the needs for special ass^istance were greater 
for blacks or for whites in the various applicant grouDS. The areas of special 
assistance are ordered from hrgh to low in terms of the total percentage of 
admitted and enrolled applicants who mi3ht utilize such services. The area of 
highest need in terms of the percentage of individuals citing the need for special 
assistance was educational counseling (34.37o) whil the area of lowest need was 
personal counseling (3.07.). Although a smaller percentage of blacks than whites 
in all applicant categories reported actually working on a part-time basis while 
in high school, the relatively greater need for special assistance by blacks in 
locating part-time work while in college was noted consistently in all applicant 
groups. In general, when statistically significant differences were noted within 
applicant groups by race, the needs for special assistance were greater for blacks. 
The only exception was for the prospective applicant group where the percent of 
blacks potentially seeking vocational counseling was significantly lower than the 
percent of whites. 

Students were asked to indicate participation in a wide range of extra-curricular 
activities while in high school as well as their plans to participate in similar 
activities while in college. Table 1 indicates that anticipated participation 
rates for each activity were slightly lower at the college level than the high 
school participation rates. 

At the high school level, admitted and enrolled blacks participated most frequently 
in social clubs C53.47o), athletics (51.77o), art, music, or dance activicies (46.37.) and 



student government activities (44»37*) while at least half of admitted and enrolled 
white applicants participated most frequently in art, music, and dance activities 
(59.37,), social Xl^t)s and community organizations (55.87o), athletics (53. 07,), 
and religious activities or organizations (52.97o). At the college level, admitted 
and enrolled blacks, ant ic ipated participating in athletics (50. 37.)^ student 
government (42.37.), and art, music, and dance activities (39.67.) while whites 
expressed particularly strong references for participating in social clubs and 
community organizations (52.97.) and dance activities (48.87.) and religious 
activities or or^'.an izat ions (41.17.). 

As one would expect, actual high school and anticipated college level par- 
ticipation in ethnic or racial activities or or?' inizations was significantly higher 
for blacks than whites in all four applicant groups. Also, from Table parti- 
cipation in community and church activities, as well as participation ii. igh 
school clubti and organizations was significantly greater for blacks than whites, 
altho^ph for the. latter there was no difference between races in the prospective 
applico t category. Despite the greater participation in high school activities by 
blacks, tie white applicants were likely to have received more high school honors 
and awards. However, when the respondents anticipated activities at the college 
level, there were no differences between races except for the prospective applicant 
group in which whites plan greater participation than blacks. 

Black applicants in the admitted and enrolled and accepted-no show categories 
were much more likely than white applicants to have participated in student govern-- 
ment activities in high school and were much more likely than whites to plan to. 
participate in student government activities in college. On the other hand, black 
applicants in the admitted and enrolled category were less likely than white 
applicants in the ' ame category to have participated in art, music, or dance acti- 
vities in high school. This finding also held true with regard to anticipated 
involvement in art, music, or dance activities at the college level. 
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Table 2 indicates that white applicants had higher perceptions of their 
own ability in relation to persons their own age than black applicants for the 
following areas: artistic ability, creative v.riting, mathematical ability, 
mechanical ability, scientific ability, music ability, organizing work, sales 
ability, spoken expression, and written expression. Black applicants had higher 
perceptions than white applicants ol their ability to get along with others; 
blacks in the prospective applicant and rejected groups had higher perceptions 
of their acting ability than white applicants in these two groups. For the 
accepted-no show and the enrolled ^;roups, white applicants perceived themselves 
as better actors. These results are consistent with the findings that blacks 
in general have a lower self-concept than whites. The only ability area where 
there was no difference in perceptions between the two races was in their athleti 
ability. 

Research Question 2 

Tables I and 2 also present the results for answering questions C2A) what 
significant differences exist among blacks in the four applicant groups and are 
these differences also found among whites of the four groups? and (2b) in what 
ways are black applicants in the enrolled applicant group different from black 
applicants in the other three applicant groups? 

The chi square values among applicant categories are noted separately for 

blacks and whites as the two columns in Table 1 and are particularly helpful in 

addressing research question 2A. For variables in which means were calculated 

as noted in Table 2, a significant F^ for applicant group indicates that there is 
significant difference among the four applicant groups. Whenever a significant 

difference was found among the means of the four different applicant groyps, 

statistical tests were calculated to determine which groups differed. The result 

are presented in the column labeled multiple comparisons. If the results of 

these comparisons differ for the two races, it is Indicated by a significant £ 

value for the interaction of appl leant . group and > ice. 
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With regard to background characteristics, as Oi^e would expect, for both 
black and white applicants, significant differences were found among applicant 
groups on variables which were related to the admission process. This was true 
for the SAT Verbal and Mathematics' scares, the percentage of students ranked in the 
top fifth of their high school, the percentage of students who pursued an acade'nic 
or coHt '/^ preparatory program while in high school as opposed to a general or 
career-oriented program of a vocational nature, and tlu percentage of students 
who completed advanced, accelerated or honors high school courses m English, 
biological bciences, and social sciences- 
While the percentages of black males in the various applicant groups were 
significantly different, ranging from a low of 10. 77o for admitted and enrolled 
students to a high of 24.97« of the prospective applicants, the comparab Ic percen- 
tages tor white applicants were quite similar in the four applicant groups, ranging 
from 21.1 to 24.2. No significant differences emerged among applicant groups for 
black applicants with regard to the intention to seek advanced placement, credit by 
examination, or exemption from required courses in various areas. 

\ Table 2 indicates a significant difference among applicant categories for 
Lighc\t level of education planned. For both black and white applicants, the 
accepted^o show and the enro I led appl leant groups had higher educational aspirations , 
(187« of the black appl icants and l57o of the white applicants who enrolled aspired to 
obtain a Ph.D.). 

Very few diff* . - ^r.cs with regard to the need for special assistance emerged 
for black students among applicant groups. An exception occurred with regard 
to tlie special need for educational counseling which was noted by only 25.07o of 
rejected black applicants as compared to 42.37o of admitted and enrolled black 
students. More in line with expectations was the finding that a higher percen- 
tage of rejected white applicants in comparison with white applicants in other 
applicant groups recognized the need for special assistance with regard to the 
improvement of study, rnatlioma t i c s , and r.^adin^ skills. 
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At the hlg! chool level, significant variation existed amon^ blacks in the 
various applicant groups with regard to participation in religious activities, 
journalism, debating and dramatic activities, student gcvrernment activities, as 
well as participation in ethnic or racial activities and organizations. Signi- 
ficant variation with regard to participation in h.gh school activities among 
applicant groups also existed for white applicants with regard to religious 
activities or organizations, and participation in art, music, and dance acLivities. 
In general, blacks and whites in the accepted-no show and admitted and enrolled 
categories participated or intended to participate in high school or college 
activities more often tran their counterparts in the rejected and prospective 
applicant categories. Of particular significance to UNC-G^ which cogs net award 
scholarships for intercollegiate athletics or have fraternities and sororities is 
the fact that 0«17» of the white accepted-no show applicanto intended to partici- 
pate in social clubs or community organizations while only 52«9'^o of the admitted 
and enrolled white studerts expressed a similar intent. This difference fuels 
long-standing speculatioi that students are matriculating elsewhere because social 
activities and outlets rray be more readily accessible on other campuses. 

Data in Table 1 indicate the significant differences in background charac- 
teristics between black and white applicants in the admitted and enrolled category 
and those in the accepced-no show, rejected, and prospective applicant categories. 

These differences are noted by the numbers 1, 2, and 3 in superscript which help 
to answer research question 2B. They indicate that the percentage distributions 

differ from the comparable percentages for blacks or whites in th^ admitted and 

enrolled applicant category at the .05, .01, and ,001 levels of significance, 

respect ively - 

It Is observed that, in comparison to both black and white admitted and enrolled 
applicants, h Ign L f leant ly lowor percoiltriges of blacks and whites in the rejected 

aiid prospective applicant groups had completed high school programs of an 

academic or college preparatory rather than vocational nature. It Is not surprising 
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to see this group score higher on the SAT Verbal and SAT Math tests, and a greater 
percent ranked within the top one-fifth of their high school class than the rejected 
or prospective applicant groups. Thus, the 31.0^ of black prospective applicants 
who ranked in the top fifth of their high school class was significantly lower 
than the ^5. 5'-. of black admitted and enrolled students who were in the top fifth 
of their high school class. Similarly, 50.57. of white prospective applicants as 
compared to 58.87. of white admitted and enrolled students were In the top one- 
fifth of their high i;chooI class and this difference was significant at the .001 
level of significance. As one would expect for both black and whito applicant , 
significantly fewer rejected applicants in comparison to admitted and envcllcni 
applicants completed honor , advanced or accelerated courses in Ffij^li..!., d 0:t:Kt r . l i.c , 
biological sciences, and physical sciences. 

Of particular interest to student financial aid administrators is tlie tact 
that the percentage of white students admitted and enrolled 63.57o) wi"-/ /tl«T^ed to 
apply for financial aid was significantly higher than for whito ^'ppiLca.ts m 
either the accopted-no show category (55#87,) or for white students wlio were re e'^ted 
for admission (43»17.). These findings reinforce the need for competitive student 
financial aid awards and suggest that UNC-G may hoid a slight comparative advantage 
ever other institutions in the awarding and packaging of student financial aid 
assis.tance. 

A potential negative factor which could be altered through an administrative 
decision relates to the Vgnificantly higher preference which both black and 
white students in the accepted-no show applicant category had for coeducational 
dormitories. This preference was cited by 46.77« of blacks and 37.67. of whites 
in the accepted-no show category as compared to 31.17. of the blacks and 32.27o 
of the whites, respec itvely , in the admitted and enrolled category. 

With the exception of the relatively greater need of rejected white applicants 
for special assistance in improving study, mathematics, ind reading skills, and 
admitted and enrolled black app^licants* need for educational counseling, significant 



differences with regard to the need for special services were not generally apparent 
when thi responses of black and white students in the admitted and enrolled category 
were compared individually to the responses of black and white applicants In the 
other three admissions categories. 

Table 1 Indicates that black admitted and enrolled applicants were significantly 
more likely (5^.^%) to have taken part In social clubs or community organizations 
while Im high school than were prospective black students (A3. 3%). Similarly, 
admltt^'d and enrolled black students wenp significantly more active in studr-nt 
government (44.37.), religious organizations (43.07.), journalism, debating, and 
dramatic activities (36.27.), and ethnic or racial activities and organizations 
(27.57.) than were black prospective applicants where the comparable percentages 
were 31.37., 31.07., 26.67., and 16.87., respectively. 

With regard to anticipated collegiate activities, the only significant 
differences which emerged between white admitted and enrolled students and wh^te 
accepted-no show applicants were with regard to anticipated participation In social 
clubs and intercollegiate or Intramural athletics. in this regard, significantly 
higher percentages of students In the accepted-no show category expressed a desire 
to participate in such activities. 

Table 2 indicates that the number of high school awards and honors, the degree 
of participation In high school clubs and organizations, the degree of participation 
in athletics and the degree of participation in community or church groups vary 
among applicant groups. For both participating In high school clubs and organiza- 
tions and receiving high school awards and honors, blacks In the accepted-no show 
and the enrolled categories participated significantly more than those In the 
prospective applicant group, which In turn participated more than the rejected 
group. This finding was also true for white applicants with regard to receiving 
high school awards and honors; however, for white applicants there were no differences 
among applicant categories for participating in high school clubs and organizat Ions* 



with regard to degree of community participation among black applicants, the 
blacks In the enrolled and rejected applicant groups Indicated significantly more 
participation than thns*^ in t hf» pro«^pec t I ve or «cc#»pt **d-no «5how uppliranr groups^ 
The white applicants were slightly different In that those \t\\o enrol le<J Indicated 
greater participation than any of the other three applicant groups, Including the 
rejected group. 

Participation in athletics was greatest among tiiosc blacks in the rejected and 
accepted-no show applicant groups and least in the enrolled group. For whites, 
^.art ic Ipat ion In athletics was also greatest in the rejected group, but the acct^pted- 
no show an well as tho enrolled grouf)S indicated the *>mallest degree of participation. 

The perceptions of black applicants regarding their abilities db not vary among 
the different applicant groups for several areas, narriely: getting along with others, 
leadership, mechanical ability, sales ability, athletic ability, spoken expression, 
and artistic ability. Very nlmllar results are obtained among the white applicant 
groups, except for artistic ability where the accepted-no show and enrolled groups 
perceive themselves as having less ability. There are also several areas in which 
the black applicant groups differ significantly in their perception of their ability. 

The rejected and prospective applicant groups have higher perceptions of their 
abilities in tiie areas of creative writing and mathematics while the prospective 
applicant group have higher perception of their abilities in music and science. 
Of some Interest Is the finding that black applicants In the accepted-no show 
group perceive themselves as having significantly less organizing ability than 
any of the other applicant groups. This was also true of the white applicants. 
One hypothesis Is that If this group Is Indeed less organized, they may not develop 
their college evaluation criteria as readily as the other groups. With vague 
criteria they may apply to more colleges and may he more likely to use the material 
they rt'celve to assist xJcwxw In developing, *5e lection criteria. 
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Research Question 3 

Tables 3 and U address the third research question, what significant 
differrnccn cxltst between black applicants (rcgardlcois of MHC-Q applicant jfiroupj>) 
who choose to enroll at one of ten trad It lon^i l ly white UNC Institutions and those 
who choose to enroll at one of the five traditionally black rJNC Inst Itut lons^ 
There are eleven predominantly white Institutions within the UNC system* Although 
A predominantly whlcr Institution, data for the North Carolina School for the 
Arts were not included within the group of traditionally white tn«5t I tut Ions 
because of t\iv unique nature of Its special purpose programs. 

With regard to background characteristics, blocks electing to attend one of 
ten traditionally white institutions (TWIs) as opposed to one of the five tradi- 
tionally black Institutions (TBls) had significantly higher percentages of Indl** 
vlduals who had (I) pursued an academic high school program; (2) scored ^00 or 
above on thr SAT Verbal and SAT Mathematics tests; (3) ranked among the top 
fifth of their high school class; (4) taken honors, accelerated or advanced high 
school courses In Eng 1 1 sh , nathcmat ic s , biological sciences, and physical sciences; 

(5) Intended to seek ad vane nt credit In foreign languages and mathematics; and 

(6) prefer*^*d to Hvo In a coed dorm (Table 3)» 

Those black applicants who enroll in a predominantly white Institution a I io 
aspire to a higher educational level than those who enroll in a predominantly black 
Institution vs. 56% aspire for a degree beyond the bachelor^s). These percen- 

tage differences are significant and are significantly higher than the aspiration 
level of white applicants (417. of whom aspire for a degree beyond the bachelor^s). 

Desf)ite r.hoir stronger academic preparation, liLicks stti-nd/n^ TWIs f o 1 1 ,i 
significantly greater need for special assistance than black students attending TDls 
with ri-gard to educational counseling and the lm[)rovement of math and reading skills. 
This finding suggi'sts that blacks attending TWIs are risk takers who feel some 
apprehension about the academic competition which they anticipate facings 
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BlACk« Attending TVIt in contr««t to bUcks aitendlnA T&Iii p«trt icipated to <• 

9(ignlf leant ly greater degree in religiout^ actlvitlet* and organ l.%st ^ on nor* «»tudont 

goverwBenl wtuie in high ^ichooK At th<: co11<*k<* Icv^pI^ *»tud**ntfi "'^•ct ln^? to altend 

TWI*i alio expected to participate in nludent governrrient and reH^lou^ ictLvltle^^ 

or or gan L zat ion'^ to a ts^lgni f leant ly greater degri?<* than t hr i r counterp^irt *i ;n 

traditional ly black inwt Itut lon*>« 

Black'* who cho^ie t^> attend traditionally vfhltc i nst 1 tut I on»> rather iuau bl ic> 

in«jt itut Ion** had higher perceptions of their <ibilitlcn in thv follnvinu -irea*;; 

mathematiCH ability, scientific ability, le^ider^tilp dblllty^ '^ile^^ tbillty, orK-i- 

nl/inj/. ability, athletic ability, and ability to get alonK. with othrrf.. There w^rr 

no difference*^ in their [lerceptlons of their acting ability, Arf Utlc ability » 

creative* writing ability, mechanical ability, rm»nical ability, spi-aklng .ability, 

and writing ah i H t y . 'Tab le 

l^aa^CATIONr> 

% 

Implications resulting from the f.nhstant i v<- lin<!ln/,s of llit- •itudy an- pre- 
sriTtfd followed by i -np I ici t Ions for ro^^e.^^^che r n revMrdln/. the procetiures err.ployed, 
arv! Hni',>'<'St ioriH for farthtrr r't'^'arclu 

There are several Implications from the re*<ultH of this study, 

1) In comparison to white*?, blacks in all applicant categories were found 
to be significantly \vhh prepared for college study In terms of nucl* traditional 
academic criteria a** SAT Verbal and Math ncorets high hcIiooI rank, and Itlgh nchool 
honors coursen tak«»n. Thlw Is reinforced by the admitted and enrolled black 
applicants* significantly higher perceived noed for <Mluc*it ion 1 1 coun*;rllnK and 

for awMlHtance in improving study habit , irul math nkllln. 

2) Blackft In all applicant categories were len*i likely tluin wliites to have 
part-time work experience while in lilgh ncIiooI and have greater need for financial 
aid. Since blacks hav«- more difficulty in finding Job» and yet have- a greater need 
for financial aid and also are more Hkifly to pursue academic majors in prof efisional 
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mnd cmr^mr relmt^d firldn, wU-concrlvf d ciir#«fr exploration, %#ork-»tudy nnd/or 
coopi*r»ii ivr r^luc^tlon progrAm* could provide v/ilu^bli' «*upport -icrvlcr-fi «nd rccrult- 

»m»ni devicefi for bl^jck students. In ccyfrp^ir li^on to oth<*r i»ppUc4M Hr<v<p«, t\u- 

■s, 

^Ignlf lc«ntly higher percent igc of ndtoitted and enrolUd «Hident* pUnnlng to ^pply 

fnr fln«ncl^il aid 'd^j^'/.*' •••»t n 'Jm.- to :%rrtlcip'\:r hiK'.*'r iMrtn iivf^r^r/r r X|M-rr''! I t t,}rv 

3) WKF)fO'..U, rn^vvird. to rfici- » ;ipp H c-'icil in the ^'i<.!rn i 1 1 »*<i ^irtd cruulh.rd 4r^?l 
ict ••pt<*d-tH> -^how Cvit»''>:ut l«»** Wr-:*- t'H>f c Itwol vvd ih^in f rjrctt^d an.; prr><^{jrc t 1 vv a|>pll<- 
c.mt«4 In oxtr-i-curricul'ir activltlcn while in hl^h nchocil .ind lntf«rv'i*Kl to p irt ic i pit<* 

in col I i'4c-!. «'vo I f xt, r.fcurr leu! ;ir act i v i l [i,- n to -i /;rr.-*t. i^r «'Xt.«^:U.« ri\i^ '^u t, lh.it 
.»nv fi i t f r'-t^ncs-- s v!-;^c!» .■H'Mvf'ar hr-twrr?^, thi> ^jfi-'-ltlvvl -in'! r-nrollv^d .»p|^liCant ;ir:r{ acc<'ra<M.i-» 
{HI ^Vk>v c.it^'^'-.f^r I *>s -r.^iv p^i r t ic vj L'l r I y crucial in i^-v r<x ru i ti'^c'-n t of bL»ck -m^i white 

flcj*ntlv ^r<*f*t**r lnt<'rc»*it In part tc ipat inv; In «40cUil clubn and community or^rtnl- 
/at ion?* .ind athlctlcn than did studi^nts who actually cnrollrd flit UNC-G. SirrtlLirly, 
blacks who were accepted but did not enroll r-inked p.irt Ic Ipat Ion In nthlctlc 
iictlvaii'H hlKher ^imon^ their ,-int Ic i pated coUe/Jate ^.ctivities than hl-ick-^ who 
were /iccepted ^md n^nrolled, The«o findings *iUK,K<r«t that enhanced 5*oclal proKr^it^nlnR . 
po«*Hlbly Including, frnternltien nnd s^, rot i t i c?*** , nnd eri!,.*nci'd opportun 1 1 ie £or 
intercol loKl-rite .ind Intriimur^jl athletic participation mny have *>lRnlf leant Imp.ict^ 
upon student recruitment. 

U) Slnnlf lc*int ly higher percent*ip?H of !)l.»cks anti whites in th«' icctpled-no 
«how crtteHory nn comparefl to admitted and enrolled appllcantn preferred coeducational 
dormitory hou*<JnK oppOflKvl to «ilnKle-?iex dormitory hou^lnK,. Whether this HU'/^y,t*Hln 
that provldlHK more cofducat lonal •itudent houslnK may infhu^nce hl^hor perc<«ntav.*'« 
of majority and minority «tudentn to enroll at UNC-G may ne««d to he I nv^^^tt Halted 
furthrr. 

is / 
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5) Am m itroup th« black ^pplicuntii hAd iow^r pcrc<»ption of th<?ir »bllitl«^ 
th^n white 4ij>pUc4nt n. Thl-s m^y a rc»?iuU of /i poorer «!»<rl f*conc«>pt held by bhjck 

6) BUck 4i|?pKcjint* who i?aron ^t t rad it loriii lly white Inst Uut i onu art? rnore 
likely to be better prep^ired acade^T^lc^iMy , .v^pSre to a higher educational leV4?l^ 

.feel I y,re**ter riced for edicatlon^il counsel ln>. ind iry^vrovement of mAth ^nd re^diUK 
*iktlL?i, expect to f>*tr t Ic Ip^te more In student government , and reliKlou?* ^ctlvltier* 
or org^inl/.^^l toni, iind h^ve hl^i^her perception of their ^bllltlc** th4n tho^fie black^i 
Attending predomlnnnt ly bbick Uti?»t Ituti on«. If increased numberri of hUickf. with t\u^ 
itbove ch*aracter l«»t ic^ nft^ recrvjlted to tr^id It ionn Uy white ln«t Itut loni« , the po?*^ible 
effectf* upon the environment of t r^d 1 1 1 on;i 1 1 y tlfick Inntitutlonn tnxint be ^tven 
neric^u* conw Iderat ion. 

In ;idditlon to the nubnt^int I ve focuu of thv ntudy, thin ^itudy I Irr^portant or 
of Intere^it for other reiinonn. 

l> It identlfiefra source of dntti which in «v«llnble to any institution 
receiving .ih f*?w afn 100 SAT «core» from «ppllcant«{ for any given academic ye^ar^ 
ThuH, mo»t ln«t Itut ionf* hnve the opportunity of conducting, Huch ntudy. 

2) The percentage of uft-fible responne* obtained from the ^inrtlyne*! of SDQ dat-i 
(82%) far exceed** the p<*rcentaRe of reitponi*e?» generally obtainable from fiurvey 
rene/irch methods where re»pon9<* ratew may commonly f;ill below thirty p<!rcent 4^ ven 
wtien additlonnl follow-up efforts btv instituted. 

1) In comp«ri«ion to the Increnslng co«tf* of survey reieiirch effort ^i, the |^ 
cofit of $50*00 for the SDQ Hurv<ry dnta i« quite nomin/tl. 

4) While specific reltAblllty e«t im^te^ were not calcuhited nn part of 0\in 
fitudy, the number of stnt l»t lc<» lly ignlficant dlfferencef* obl/iined unltm indl^i- 
du«l Itetnn provides mime support for the internnl conwi 'litency V>f the item?*. 
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5) The use of four mutually exclusive applicant cfltogorico rather than 
overlapping applicant categories employed by CEEB makes the comparisons amon^ 
groups easier and more meaningful. 

6) While the use of percents is helpful in roporljing descriptive data and 
can* he readily interpreted, the employment of means Is very useful to rc^soarchcr s , 
especially when significance tests must be calculated to compare several groups* 
In this regard, means were calculated for items of the SDQ which could bo assessed 
to have the characteristics of more than an ordinal scale but less than a true 
Interval scale. These variables are included in Tables 2 and 4. 

Some suggestions for further research have arisen from using the SDQ, 

1) In terms of instrument development, the addition to the SDQ of items rela- 
ting to C^ollege choice factors would be most helpful * since knc^wledge of important 
college choice facLorn utilized by individuals in the various applicant categories 
on a pre-admissions basis rather than after the applicant has enrolled in a parti- 
cular' co 1 lege , may remove many of the biases from such studies, 

2) Again, in terms of instrument development, the use of more Likert-type 
items would be helpful to the researcher by permitting the researcher to employ such 
procedures as factor analysis to better understand the lender lying dimensions of the 
instrument, as well as to explore possible iniplicij^dif terences among applicant 



groups through the ^ technique of factor analysis. J "Ziv-f 

/ . VV % 

3)1 State systems of public colleges, state independent college associat^ipir^]^^^* 
college consort ia, or other institutions-with similar special interests may wisbKto 

V 

request SDQ tapes for their groups of institutions. This would provide 
complete student \f low data and would encourage the development of inter'lr^t icut i^na 1 
research"^ act ivity involving persons based at single campus and multi-campus in^ti- 



tutlonal settings. ^ 7^"^ \ 

4) Analyse^of SDQ data using discriminant function analysis cotTld result in 
predictive equations to^^etermine vhether students are more likel^to att^|^*'a 
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Hpeciflc collogc or ctllegc»H of a specific typo traditionally black Instl- 

tut lonw). 

5) Nolsen and Uhl's Mtudy (l^>76) of frc?shmon at a traditionally black 
LrtMtltutlon Indlcato?! tbo Irnportanct* of consldorlnK data rogardlnj.\ tbo dc^\roo of 
dfHOKrcKat ion of l\w hly,U wcbool attondod. The? dcKree of deacKrogat Ion was found 
to be dlr(»cLly rolatod to Hucb varlabli?s an dogrc»e of participation In oxtra- 
currlcular -act i vlt ios and, in Kt?n<*ral, l\u> so 1 f -concept of the Iridlvldual, Thub, 
tho doKreo of dcsov;reK«fit ion of tho high Hchool could Kavt> a deflnlto effect on 
colloKe choice, especially for black students. 
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Table 4 » Analysis of Variance Tests of the Mean Responses to 
Student Descriptive Questionnaire Items by Fall 1978 Freshmen 
Enrolled at Five Traditionally Black and Ten Traditionally 
White University of North Carolina Institutions ^ 



Item 

Background Characteristics 

Hours Worked 

Highest level of 
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Acting ability 
Artistic ability 
Athletic ability 
Creative writing 
Getting along with others 
Leadership ability 
Math ability 
Mechanical ability 
Musical ability 
Organizing ability 
Sales ability 
Scientific ability 
Spoken expression 
Written expression 
Grade point ave^fage 

r 



Blacks Attending 
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2.29 

• 3.50 
319.68 
337.79 
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2.31 

^.37 
1.63 

3.38 
3.81 
3.44 
3.32 
2.06 
2.93 
3.61 
4.18 
3.43 
3.08 
3.39 
3.84 
3.15 
3.05 
2.93 
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(N=343) 
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64.9 
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0.00 
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2.70 
1.61 
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For background characteristics and extracurricular activities the higher the mean 

the greater the attribute; for abilities, the ^ower the mean, the greater the 
_^ilitv. j 

*• P < .05 ^ 

p < .01 

*** p < .001 ' i ^ ' \ 
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